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Abstract 

This case study aimed to determine how choice-based art education (CBAE) engages 

high school art students in relation to discipline-based art education (DBAE). This research is 

relevant for not only today’s art educators but teachers of other content areas as well. This area 

of study highlights key factors relating to instruction, curriculum, and adolescent psychology. In 

the art classroom, it can be challenging to engage high school students if they do not believe they 

are capable of artistic talents or they hold little interest in a particular type of art. This study 

dives into what DBAE and CBAE are as the two are education methods that are implemented 

into a high school art curriculum. The methodology used included qualitative and quantitative 

tools such as student surveys and feedback, teacher and administration observations, and analytic 

memos of student artwork to determine areas of engagement, inspiration, creativity, passion and 

overall preference. The most significant findings demonstrated that students thrived in an 

environment where they had freedom of artistic choice and creativity. When the teacher 

supported students’ artistic exploration, meaningful student and teacher relationships occurred. 

Findings also demonstrated a decrease of student peer comparison during CBAE opposed to 

DBAE. Overall, students preferred and engaged most in CBAE opposed to DBAE. Aspects of 

DBAE were valuable for students as well, resulting in a balanced art curriculum of both methods 

that can engage high school students effectively in the art classroom.  
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     Introduction 

The purpose of this study was to understand how choice-based art education (CBAE) 

engages high school students in the classroom in relation to discipline-based art education 

(DBAE). CBAE is when the classroom is an open studio where students can choose what art 

project they work on. DBAE is where the teacher chooses the same art project for all students to 

complete. I taught art at a charter high school from April to December 2019 as I took over an art 

teacher’s position while she went on maternity leave. Traditionally at this high school, DBAE is 

the art curriculum that has been taught. When I started as the art teacher, I finished out the end of 

the school year with the other teacher’s DBAE curriculum. Then over the summer, I planned a 

curriculum for the following Fall Semester where I could implement both DBAE and CBAE 

projects and measure and observe student engagement for both art education methods.  

As a new high school art teacher, I wondered how engagement would change if the 

students had more choice about their own artistic decisions. I also wondered how passion, 

creativity and inspiration would be affected for students. In my opinion, high school students can 

be challenging to connect with at times as they endure such formative years of their lives. 

Adolescent psychology in relation to academics has always fascinated me. In regards specifically 

to art content, I wondered what strategies could help students engage in art in a meaningful way. 

I first became increasingly interested in the method of choice-based art long before my 

teaching position started. When I was taking courses in education and obtaining my teacher 

observation hours, I visited various schools. I talked with many art teachers about their 

approaches to art education. One teacher stated “after I discovered choice-based art, I will never 
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go back to anything else.” Other teachers I encountered talked about using the method, while one 

teacher rolled her eyes in annoyance when the term “choice-based art” was mentioned. Hearing 

strong, positive opinions on CBAE, as well as an indifferent opinion, sparked my curiosity on the 

method. Is choice-based art a big deal? Does it help students succeed in the classroom more than 

any other art education method, such as the traditional discipline-based art education method?  

I personally believe that art is an important subject for students in school. Through art 

students can relax, learn new art techniques, gain new skills, or discover pieces of themselves. 

Art allows for creative expression and a positive experience during the difficult times of being a 

teenager. That is why as an art teacher I want to determine what engages my art students most 

and how I can create a curriculum that honors the results from my research. Through my inquiry 

I developed this research question: how does choice-based art education (CBAE) engage high 

school students in relation to discipline-based art education (DBAE)?  

 
 

Literature Review 

Discipline-based art education (DBAE) is a traditional way of teaching K -12 art in 

schools. During my time as an art educator, I learned about another art education method used in 

classrooms called choice-based art education (CBAE). I grew curious about both art education 

methods , and I had many questions. How are these art educational methods integrated into the art 

classroom? How do the methods engage students? Why do some teachers use DBAE and others 

use CBAE? As a high school art educator, I specifically was intrigued with how these art 

education approaches related to adolescent students.  Over time, my research formed into a 
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journey to answer this question: how does choice-based art education (CBAE) engage high 

school students in relation to discipline-based art education (DBAE)? To answer this question, I 

explored what literature discussed in terms of what DBAE and CBAE are and how they engage 

students in the classroom. I also researched adolescent psychology and how it relates to attributes 

of both DBAE and CBAE.  

Discipline-Based Art Education (DBAE) 

Discipline-based art education (DBAE) started in the 1980s as an instructional method of 

teaching visual arts (Dobbs, 1998). It is rigorous in the studies of the arts (“Incredible Art,” n.d.) 

and provides a multifaceted art education curricular approach that breaks down into four 

foundational art disciplines: 1) art production 2) art history 3) art criticism and 4) aesthetics 

(Dobbs, 1992). The set outcome of DBAE teaches students how to contribute to creation, 

understanding , and appreciation of works of art (Dobbs, 1998). In a DBAE setting, students work 

on art projects designed specifically for each art lesson. Aligning with the National Visual Art 

Standards, each art project is rooted in a specific material, art historical context, and artwork 

critique.  Each art project generally includes using one material at a time, for example painting, 

drawing, sculpture, etc., with a final artwork as an end product. DBAE is a structured curriculum 

and the various projects are intended to create a cumulative learning experience for the student 

(Clark, 1987). Due to the teacher designing the art project for the student, DBAE is deemed a 

teacher-centered art education method (Hess, 2018). 

DBAE Student Engagement 

 



STUDENT ENGAGEMENT THROUGH DISCIPLINE-BASED ART EDUCATION AND CHOICE-BASED 
ART EDUCATION  

6 

Discipline-Based Art Education (DBAE) engages students because it contains multiple 

disciplines of art, providing an opportunity for cross curricular intellectual growth. Art history, 

critiquing art, a specific material , or the aesthetics of art provide multiple avenues for 

understanding artwork (“Incredible Art,” n.d.). DBAE provides an opportunity to not only make 

art, but to dive into the other important aspects of art, such as learning to see, discuss and judge 

art (Brandt, 1987). 

DBAE also engages students by providing the opportunity to foster 21st century skills. 

For example, curricular goals achieved include creative problem solving and cross curricular 

understanding. Students use specific works of art and certain styles based on the lesson to 

navigate and engage in learning. (Dobbs, 1992). With the implementation of critiques in the 

DBAE curriculum, students practice higher levels of thinking as they analyze their own artwork 

as well as their peers (Stinespring, 1992). Art critique utilizes several areas of Bloom’s 

Taxonomy , which reflects many of the 21st century skills (Hamblen, 1984). Critiquing can also 

be differentiated by being expressed in written or verbal form, or whatever works best for the 

teacher and student (Dobbs, 1998). This style of differentiation can help meet various students’ 

needs, thus engaging students in art content (Berry, 1993; Brandt, 1987; Dobbs, 1998 & 1992; 

“Incredible Art,” n.d.; Stinespring, 1992; Sylva, 1989). 

DBAE can be a narrow curriculum because of the specific lesson being put into place. 

Depending on what kind of art the teacher teaches, DBAE does not give a full spectrum of the 

types of art in existence. As DBAE has developed throughout time, critics made a push for 
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advancements in the curriculum to define art more broadly (Delacruz & Dunn, 1996; Clark, 

1997; Hess, 2018).  

Scholars have debated if DBAE reflects Lowenfeld’s child-centered theory or not. 

Lowenfeld’s theory surrounds the idea that a teacher’s job is to nourish a child’s creativity 

(Jeffers, 1990). Lowenfeld advised teachers to learn about students’ interests and needs, because 

in the end we do not know what a child's interests are, what they feel, and how they perceive the 

world. Some say DBAE does support Lowenfeld’s theory (Delacruz & Dunn, 1996; Clark, 

1991). However , other literature suggests it is not child-centered pedagogy (Douglas & Jaquith, 

2018; Henriksen, 2010; Hess, 2018; Varian, 2016). DBAE focuses on a particular art project, 

making it potentially difficult for every child to connect with the art style (Delacruz & Dunn, 

1996). Other sources say that in the DBAE environment, to students, teachers can feel more like 

commanders and judges, because they give instructions and pronounce verdicts in the form of 

grades and test scores (Douglas & Jaquith, 2018; Henriksen, 2010; Hess, 2018).  

Choice-Based Art Education (CBAE)  

Choice-based art education (CBAE) is an art educational approach that gives students 

choice on how to navigate their own art projects. The classroom is physically designed to 

promote student learning by allowing the art room to serve as an open studio for students. This 

open studio model has various centers for drawing, sculpture, printmaking, painting, pottery, ect 

for students to explore (Douglas & Jaquith, 2018). The lesson delivery includes teachers giving 

quick demonstrations to provide new ideas and techniques for students about different materials. 
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The intention is that students can develop their ideas and use whatever material they want and 

need to nourish their own creative path. In addition to providing varied materials and instruction, 

the curriculum also provides space and time to work on independent artwork (Douglas, Jaquith, 

2009). The aim of CBAE is to provide learners opportunities to develop artistic behaviors such 

as problem solving, experimenting, working and planning habits, and reflecting and making 

connections. (Douglas & Jaquith, 2009).  CBAE is a student-centered art education approach as 

teachers are facilitators and guides with the intent to help students reach the artistic destination of 

their choosing (Hess, 2018). 

CBAE Student Engagement  

 CBAE’s student-centered art approach allows for an engaging learning 

curriculum and creative classroom environment. The constructivist setting in the classroom 

promotes child-centered learning and meets student development levels (Jaquith & Douglas, 

2018). In the CBAE classroom, teachers give up the control of art projects and allow student 

ownership to happen (Hess, 2018). With various art centers available containing different 

materials for students to explore, students can learn through authentic art making (Jaquith & 

Douglas, 2018). They can explore their own interests and media of choice. This inclusive 

environment allows for multiple modes of learning accommodating various needs (“Teaching for 

Artistic Behavior,” 2019). Stemming from Montessori ideals, CBAE focuses on an approach that 

nurtures students’ natural interests. It can be engaging for students who are resentful towards art, 
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because they can find a way to engage by having the ability to make choices in regards to the 

materials and their own ideas (Hoover, 2016).  

 CBAE can help students develop 21st century skills (“Teaching for Artistic 

Behavior,” 2019).  For example, every center with a different material in the classroom provides 

an opportunity to work through something new that could pose a difficult journey (Eisner, 2011). 

With the open environment of a CBAE classroom and various materials available, students have 

the opportunity to expand their knowledge in art. Through CBAE , students can develop skills 

such as self-independence, confidence, and problem-solving skills (Varian, 2016).  

 CBAE also fosters the development of self-determination (Hess, 2018). Because 

students have choice in the classroom, they are guided by intrinsic motivation to find and solve 

problems of their choosing. Intrinsic motivation can lead to high quality work and overall 

authenticity of a student (Jaquith, 2011). Students also gain confidence in abilities they did not 

have before (Varian, 2016). When students are the leaders of their own artistic journey, they 

know what to do and how to achieve the next step. In addition to self-independence and 

confidence, problem-finding and problem-solving develops among students in the CBAE art 

classroom. Creativity comprises a helpful component for problem solving and with the use of 

creativity, students can become creative problem thinkers (Scott, 2015). A few attributes of an 

artist are perseverance through challenges, looking beyond for new ways of seeing and 

perceiving , and adaptation of new situations of creation (Parks, 2015). These artist attributes 

align with developing 21st century skills. The process of art includes critical thinking, 

collaboration, and problem solving (“The Art of Critical Thinking,” 2015). CBAE creates 
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opportunities for students to foster these important skills in an effective manner (Douglas & 

Jaquith, 2009). 

 Researchers describe what can be disengaging and overall distracting for students 

in a CBAE classroom. For example, the CBAE classroom environment can become a place of 

chaos. Preconceived notions exist describing that the classroom can be a “free-for-all” with a 

lack of technique instruction (Bedrick, 2012). Some experts are wary about whether traditional 

teaching practices, such as DBAE and CBAE , mix effectively (“Choice-Art Educators,” 2019). 

Students can also be disengaged during CBAE because , for some students , it can be difficult to 

know how to navigate such a choice (Lindeman, 2018; Varian, 2016). It can be challenging to 

develop self-directed behaviors and make use of time effectively in the classroom (Gude, 2013). 

If students feel stuck or lack self-directed skills, it is easy for them to fall back on what they do 

know, including copying past art ideas or creating art through methods they already know 

(McElhany, 2017).  

The Adolescent  

When instructing high school students, teachers must keep in mind the developmental 

stages of what an adolescent experiences. Academic motivation can slowly decrease from 

elementary into the high school level and engaging adolescent students in schools can be 

challenging (National Academies Press, 2004). Cognitive and emotional disengagement from 

classwork can be common for high school students. Adolescents are at the age where they are 

more independent than ever before, which is notable when understanding them and working with 

 



STUDENT ENGAGEMENT THROUGH DISCIPLINE-BASED ART EDUCATION AND CHOICE-BASED 
ART EDUCATION  

11 

them (Eccles & Wang, 2012). Adolescent students have the awareness and ability to follow a 

teacher’s instruction, or choose not to.  Many adolescents do not always see the value of 

succeeding in school so when it comes to academic instruction, teachers need to have creative 

and intentional ways to keep them engaged (National Academies Press, 2004). 

Successful instructional techniques for adolescent students include strategies that align 

with the students’ psychological needs. These psychological needs include but are not limited to 

control, competence, and a sense of belonging and beliefs about the value of education (Larson 

& Keiper, 2013). It is vital for an adolescent to see value in what they are doing in school. 

Personalized instruction can promote a sense of belonging, as it can demonstrate that a teacher 

knows them and cares for them (National Academies Press, 2004). 

High School Student Engagement 

The literature on engaging high school students in schools varies from subject and 

content area. Overall, sources discuss a general consensus on differentiation in the classroom as a 

means of student engagement. Teenagers learn differently, from taking information in by lecture, 

inquiry, project-based, research tasks, listening, speaking, etc. The challenge for a teacher is to 

teach in multiple ways, and to stay clear of teaching in the one specific style that the teacher 

prefers most (Larson & Keiper, 2013). Also, building choice into a high school curriculum can 

engage adolescent students. For example, the end objective of a lesson is consistent and is not a 

choice for students. However, the journey to reach that end objective should allow some choice 

of how to get there (Saumell, 2014).   Providing choices, and making the curriculum and 
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instruction relevant to student culture, experiences and goals helps with student engagement 

(Douglas & Jaquith, 2009).  

Engagement for the high school visual art classroom recommended differentiated 

instruction. With differentiation implemented into the art curriculum , students can feel more 

ownership of their own art project and experiences. (Fountain, 2014). Student ownership is seen 

when students feel important and when they feel safe expressing their own opinions in the 

classroom (Kallick & Zmuda, 2017). 

Three specific essential ways to increase student engagement in the art classroom are to 

connect to prior knowledge and themes of interest, give students ownership and voice, and use a 

variety of media throughout the year. Students can take ownership of their learning by 

connecting art to not only their interests outside of school, but also to other subjects they are 

working on in school (Beckett, 2018). Presenting work to a high school student that speaks to 

them and relates to them (whether in art or a different content area) is another way of connecting 

to their interests (Yang, 2018).  

When students have ownership in the classroom, it not only gives them confidence, but it 

can also give them an opportunity to teach other students. Teaching other students provides 

another instructional strategy that can increase students’ self-worth in the classroom (Beckett, 

2018). Another successful means of engagement includes using DBAE and scaffolding pieces to 

help out new students who are learning techniques. In addition, it is helpful to also cater to 
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students who are at a higher artistic level and crave interest and choice within projects 

(Christenson, 2018).  

Discussion 

After researching DBAE and CBAE , I can conclude that the two art education methods 

are engaging for students in different ways. DBAE is engaging in terms of being a 

multi-curricular approach focusing on a specific material and artistic style. However, depending 

on the students’ interests in what the artistic style is that is being taught, it might not always be 

engaging for high school students. It makes me wonder, how does a DBAE art teacher engage 

students who are not resonating with the lesson? The literature did discuss some DBAE 

curriculum incorporating pieces of differentiation, which could be helpful for engagement. My 

curious art educator side is intrigued with where differentiation specifically fits in a DBAE art 

curriculum. Essentially, DBAE can be extremely engaging for students who are engaged and 

interested in art. However, it is simply not engaging for students who are not interested in art. 

This makes me wonder, can students who deem themselves “unartistic” or “uninterested in art” 

change their mind in art class? If so, perhaps DBAE would not be the art education approach to 

use. However, it is notable that all of my research on high school art instruction related to 

DBAE, not CBAE. Current literature does not discuss  CBAE being implemented into the high 

school curriculum.  

When researching CBAE, the sources referred to elementary or middle school 

classrooms. It appears that many elementary and middle school teachers implement these 
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strategies with success and have positive remarks to say about it in regards to student success and 

engagement in art.  Has a CBAE curriculum been done in a high school classroom setting before, 

and if so, to what degree? Was it still DBAE with spurts of differentiation and choice? As I 

wonder about CBAE and its effectiveness in a high school classroom, I am intrigued with the 

literature about general high school student engagement. After researching instructional 

strategies in the high school classroom and overall how to engage high school students, I realized 

that many of the same attributes of successful student engagement relate to the literature on 

CBAE. The CBAE curriculum would be beneficial for high school students to find personalized 

instruction, connect to their interests, and find belonging in the classroom, which are all 

important pieces of learning for the adolescent. Given that CBAE is deemed student-centered , 

and the literature on high school students promotes student-centered learning, CBAE would 

effectively engage high school students in the art classroom.  

 

Methodology  

Research Setting 

This research was conducted at a 4-year public charter high school in Durango, Colorado. 

Engulfed with mountain ranges of the  San Juan National Forest, Durango is a community of 

18,985 residents in the Four Corners area of southwestern United States. Residing at an altitude 

of  6512’, Durango’s professional aspects include business, agriculture, recreation and the 
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service industry. It is the home of Fort Lewis College, a small college that adds to the 

educational and cultural opportunities of the community.  

 The high school where this research is set is a project-based learning school chartered 

under the Colorado Charter School Institute (CCSI).  It is one of three high schools in Durango. 

The school has students in grades 9-12 and a total population of 208 students and 18 full-time 

faculty staff members. The school focuses on fostering 21st century skills through project-based 

learning of interdisciplinary content. 25% of students are on free and reduced lunch while 26% 

become first generation college students.  The research I conducted was specifically oversought 

in the art classroom at the charter high school, where art is a popular elective class. Students are 

required to take one year of art during their 4 years of high school.  

Participants 

The students taking art classes at this high school were the participants in the study. The 

students were male and female, grades 9-12 ranging from ages 14-18 years old. The students 

were taking 1 of the following classes: Drawing, Advanced Drawing, Painting, Advanced 

Painting and Studio Art. The demographics of the high school are 77% White, 15% Hispanic, 

3% American Indian .9% Asian .5% and Native Hawaiian/Pacific Islander.  

Data Collection Methods 

My research question is: how does choice-based art education (CBAE) engage high 

school students in relation to discipline-based art education (DBAE)? The purpose of my 

research was to determine if CBAE and DBAE engages high school students, and if so, then 
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how? The methods are intended to gather data that determine how the art education approaches 

are successful for high school students in the art classroom and in what ways.  To answer that 

question, I implemented both art education methods into the curriculum during the Fall 2019 

semester. I designed my curriculum to include DBAE and CBAE projects that students were 

required to do. I specifically implemented this curriculum into my three Drawing classes. 

Throughout the whole semester the students did 3 different art projects. The first 2 art projects 

were rooted in DBAE. The first art project was to create a drawing using watercolor pencils. The 

second art project was to create a drawing using oil pastels. Students could choose their own 

subject to draw and reference photographs as long it is different from the first. Students were 

required to incorporate 3 artistic techniques of each material into each drawing. The two DBAE 

projects together took roughly a little over half of the semester. The rest of the semester was left 

for CBAE. The CBAE project was designed to allow students to choose their own art project. 

Students had the option of continuing to work on a DBAE project, they could use any material in 

the art classroom they desired or they could bring in their own materials. Students could explore 

any asset of art history; including art style, movement, and artist. They had the option of sticking 

to 2D drawing and painting or expanding to 3D sculpture using any object as a material. A 

student could explore any material they were interested in and switch to another material at any 

point. 
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Table 1: Data Matrix 

Research Question #1: How does choice-based art education (CBAE) engage high school students in 
relation to discipline-based art education (DBAE)? 

Data Source Analysis Methodology Timeline 

Student Artwork Qualitative August - December 2020 

Teacher-Observer Field Notes Qualitative: Coded for trends 
and patterns 

September - December 2019 

Administration-Observer Field 
Notes 

Qualitative: Coded for trends 
and patterns 

November 2019 

Discipline-Based Art Education 
Student Survey 

Qualitative: Coded for trends 
and patterns 

Quantitative: Based on 1-5 
rating questions and “yes” / 
“no” answers 

December 2019 

Choice-Based Art Education 
Student Survey 

Qualitative: Coded for trends 
and patterns 

Quantitative: Based on 1-5 
rating questions and “yes” / 
“no” answers 

December 2019 

Comparison & Preference 
Reflective Student Survey 

Qualitative: Coded for trends 
and patterns 

Quantitative: Based on 1-5 
rating questions and “yes” / 
“no” answers 

December 2019 
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I used a mixed methods research approach to get qualitative and quantitative data to 

answer the research question. To collect data on how students related to both the DBAE and 

CBAE art curriculum, I analyzed student artwork. Each student created at least 3 different pieces 

of artwork during my research experiment. The first two artworks were from the DBAE projects, 

while the last project(s) were from the CBAE project. Comparing and contrasting student 

artwork from each art educational approach gave me information about how engaged a student 

was in the art project. One can visually distinguish student interest, engagement and passion by 

visually analyzing an artwork.  

I observed students throughout the whole semester to understand how they engaged in 

each art educational approach throughout the curriculum. I took field notes (as I describe below) 

on when students appeared most interested in the project, what sparked their passions and 

interests, which materials they enjoyed the most, and which ones they did not enjoy and why. I 

synthesized my own observations of their art class experience while analyzing their artwork. My 

goal was to determine when a student felt most passionate, engaged, inspired, and which material 

sparked added to that.  

Throughout the semester I photographed all of their artwork. After the semester was over 

I digitally uploaded the photographs. I picked particular students who volunteered to have their 

artwork analyzed, and I digitally put their artwork photos next to each other to see the 

progression and differences between the DBAE and CBAE projects (See Appendix B). I 

reflected on my observations of the students’ art experience as well as the visual aspects of their 
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artwork. I used these reflections and student artwork to determine student behavior in the art 

classroom and connect with other data, such as the student surveys (See Appendix C, D & E).  

My other method of data collection was administration field observation notes by the 

Head of School at the high school. Twice during the semester the Head of School came into the 

art classroom to observe the students while they worked. Each time he observed the same class 

with the same students: 2nd period Drawing class.  Following a question guideline, he walked 

around asking students about their art projects. He took notes on their responses. Later, he gave 

me the notes and shared with me his experience conversing with students working on DBAE or 

CBAE. I used this method of administration field observation because I wanted to get an 

“outsider's” perspective on the Drawing class and the student’s engagement in each project. After 

the semester was over, I used the notes to compare and contrast to my other data findings.  

I got most of my data through student surveys. I conducted three different student surveys 

through google forms. I sent out the surveys via student email. The first survey was sent out to 

students after the DBAE project was completed. The survey included questions that related to the 

student’s 1st DBAE project using watercolor pencils (See Appendix C). The second survey was 

completed by students at the end of the CBAE project (See Appendix D). At the end of the 

semester, the 3rd survey went out to students asking questions in relation to comparing CBAE 

and DBAE (See Appendix E). Each survey had questions relating to creativity, inspiration, 

comfort, preference, effort, engagement and more. I gathered quantitative data on student 

responses as many questions were “yes” or “no” questions while others were scale rating 1 - 5. 

Using the quantitative data, I created pie charts that visually demonstrated student responses. My 
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goal was to use the responses from each survey to analyze data on overall student engagement. I 

used these responses after the semester was over to compare to my other data and analyze my 

research question.  

Results 

 

My research question is: how does choice-based art education (CBAE) engage high 

school students in relation to discipline-based art education (DBAE)? The results show an 

overall student preference for CBAE over DBAE. However, the results also demonstrate positive 

attributes of DBAE and how a balanced curriculum between the two art approaches can be 

successful for student engagement in art class. The data shows results of students having strong 

values in regards to their freedom of choice and creativity. The data displays the importance of 

student interest in personal exploration with art and how having specific support by teachers and 

other peers makes a difference in engagement. Lastly, the results reflect my experience as a 

teacher implementing DBAE and then CBAE into the art curriculum. From a teacher’s 

perspective, instruction and student relationships were affected differently in regards to each art 

educational approach. 
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A Balanced Art Curriculum 

Table 1: Synthesized Themes of Likes and Dislikes From Student Survey 

DBAE: Watercolor Pencils Project 

Likes  Dislikes 

● Challenged to try something new 
● Learn about new artistic styles 
● Watercolor pencil texture is satisfying 
● Despite having to use specific 

techniques, students still got to be 
creative 

● Hard to make detail with watercolor 
pencils 

● Did not like the texture of watercolor 
pencils 

● Students wanted to use other art 
materials 

● It was difficult to be creative 
● Felt restrained in the material 

 

Table 2: Synthesized Themes of Likes and Dislikes From Student Survey 

CBAE: Choice-Based Art Education 

Likes  Dislikes 

● Freedom to choose own material  
● Opportunity to feel supported in own 

exploration  
● Time to refine art and take time 

needed to work on art 
● Can do whatever they want - 

connecting to personal interest is 
important 

● Explore and express creativity 
● Easy to put in effort when it is a 

project students like 
● Opportunity to experiment in different 

art materials and techniques 
● Proud of doing it all on their own 

●  Don’t know where to start or what to 
choose because project is so open 

● Harder to get direct instruction 
because of not knowing where to start  

● Frustrating to try out materials and 
“mess up” and have to try something 
again 

● Easy to procrastinate because student 
has control over project 
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● Easy to get into the artistic “zone”  
● Liked not being told what to do 

 

Figure 1: Preference 

 

 

Table 1 and Table 2 demonstrate that students had likes and dislikes about both DBAE 

and CBAE. Figure 1 shows that 70% of students stated that they preferred CBAE while 25% said 

that they preferred DBAE. 5% said that they liked both. “Both” was not an option to choose, 

however that 5% of students added “both” as an answer (see Appendix E). Table 1 shows that 

students like DBAE because it challenges them to participate in an unfamiliar art form. DBAE is 
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successful because it pushes students out of their comfort zone and exposes them to new artistic 

media. Students appreciated that the DBAE projects offer adequate direct instruction and time to 

work on specific artistic techniques. Depending on what the DBAE project is, students did not 

always like whatever texture the medium may create.  

Table 2 shows that students enjoyed the CBAE project primarily because of the freedom 

to choose their own artistic materials and subject matter. Students said that CBAE created a 

sense of trust within themselves and between the teacher, because they felt supported to foster 

their own creative ideas. Students felt like they had more time to work on their CBAE project, 

creating less stress in their artistic experience. Students could connect with their own interests 

which created intrinsic motivation to do their projects. Students said that with CBAE, it was easy 

to get into the “zone” and be proud of their final outcome. Some dislikes of  CBAE were that at 

times it was difficult to get started because the project was so open-ended. For some students, it 

was easy to procrastinate because they had so much control over the project. Students expressed 

that they like the mix of some choice and some teacher direction. In Figure 3 below, 4% of 

students said that they prefer a mix of student and teacher choice when it comes to choosing an 

art project. This way they can be introduced to a new artistic medium but then after they can 

explore on their own. From observing the data, a curriculum that included both attributes of 

CBAE and DBAE could be a successful way to engage students in art class.  
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Freedom of Artistic Choice and Creativity 

Figure 2: Inspiration Figure 3: Choice 
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Figure 4: Creativity 
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Student Artwork Analysis #1 

Project #1 
Discipline-based art education 
(DBAE): Watercolor pencils 

The Rock 

Project #2 
Discipline-based art 

education (DBAE): Pastels 

           Devil Dog  

Project #3 Choice-based art 
education (CBAE): Mixed Media 

on Canvas 

                            Mask 

 

  

 

The data results show that students overall felt more inspired to be creative when they 

could choose their own art project. Figure 2 displays that 90% of students said they were more 

inspired by CBAE than DBAE. Students discussed that CBAE allowed them to bring their true 

artist out. They had the choice to use any medium, subject matter and style that interested them. 

Others expressed that they could create something useful, perhaps something useful in the future 

for them which was more engaging. 5% of students said DBAE was more inspirational for them 
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because they could practice new artistic techniques introduced to them. 5% expressed that both 

CBAE and DBAE were inspirational.  

Figure 3 shows the results from a question in the student survey (see Appendix E) asking 

if students prefer if the teacher or the student chooses the art project. At 73%, the majority of 

students expressed that they prefer students to choose their own art project.  Students stated they 

like the control of the project and the ability to explore artistic medium. Students appreciate 

instruction and direction, but still be able to choose their own material or subject matter. 23% of 

students said they like when the teacher chooses the project, because then they are pushed out of 

their comfort zone (other good reasons for a balanced curriculum.). 

As far as creativity, Figure 4 shows that 100% of students answered “yes” to expressing 

creativity during the CBAE project. In regards to the DBAE project 64% said yes to feeling like 

they expressed creativity during the art project. 14% said no while 22% said “kind of”. It’s 

notable that “no” or “kind of” was not chosen at all for the CBAE project. This data shows that 

students overall felt like they could express creativity during the CBAE project. Simultaneously, 

some felt like they could not express their creativity during the DBAE project. While observing 

Student Artwork Analysis #1 (see above or Appendix B), one can see that the student’s most 

successful artwork is project #3, when the student got to choose his own project. Project #1 and 

especially #2 demonstrate some of his struggles. The student also demonstrated more 

engagement and passion during the CBAE project. 

 

 

 



STUDENT ENGAGEMENT THROUGH DISCIPLINE-BASED ART EDUCATION AND CHOICE-BASED 
ART EDUCATION  

28 

Support of the Art Student’s Personal Exploration  

Figure 5: Comfort 
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Student artwork Analysis #3 

Project #1 Discipline-based art 
education (DBAE): Watercolor 

pencils 

Project #2 Discipline-based art 
education (DBAE): Pastels 

Project #3 Choice-based art 
education (CBAE): 

Layering & continuous line 
drawing 

 

 

 

Project #3 Choice-based art 
education (CBAE): india ink 

and acrylic paint 

Project #3 Choice-based art education 
(CBAE): india ink and acrlyic paint - 

continuous line painting 

Project #3 Choice-based art 
education (CBAE): 

Layering & continuous line 
drawing 
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Overall, at 78%, students felt more comfortable doing the CBAE project opposed to the 

DBAE project. Students expressed that with CBAE they did not have to compare art projects to 

other students which created less stress for them. During DBAE everybody is doing the same 

project so it was easy to compare each other. In CBAE, students did not have to create realistic 

projects like they did in the DBAE project and that in itself was less stressful. Some students 

expressed that CBAE was less of a risk which was comfortable for them (see figure 3). During 

CBAE, students could choose what they wanted to do or what they already knew, therefore 

making it a comfortable experience. 17% of students said they felt more comfortable doing the 

DBAE watercolor pencils project because it felt easy. 5% said they felt comfortable with both. 

Other students expressed that when choosing their own art project, they felt trusted to navigate 

their own ideas which was a positive and reassuring feeling.  

In Student Artwork Analysis #3 (see above or Appendix B), the artwork from Project #1 

and Project #2 (DBAE projects) is a different style than Project #3 (CBAE projects). This student 

was successful in completing the DBAE project which focused on realism. When it came to the 

CBAE project, he explored a whole new direction of abstract portraiture. CBAE allowed this 

student to be introduced to new artists and art history that supported his personal art exploration.  
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An Art Teacher’s Experience 

Table 3: My Teaching Experience 

● I have more knowledge in the DBAE project I choose for my students. CBAE includes 
all mediums of art so I have less knowledge to share with my students 

● With CBAE I use personalized instruction with each student to help them navigate art 
projects 

● I had better student/teacher relationships during CBAE than I did during DBAE 
● I was in a better mood overall during the CBAE project 
● Managing clean-up is much more difficult during CBAE than it is for DBAE 
● I loved seeing students get excited and thrive in their art projects and this happened a 

significant amount more when students choose their own art projects 
● I had to nag students more to work on their art during the DBAE project than I did the 

CBAE project 
● During DBAE I taught the art type that I knew and was comfortable with 
● I pushed my own artistic style onto students during DBAE and nourished their artistic 

style during CBAE 
● Students often struggled with perfectionism during the DBAE project 
● At times DBAE felt more consistent and simple while CBAE was chaotic and creative 

 

Figure 6: Engagement 
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Figure 7: Effort 
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Student Artwork Analysis #2 

Project #1 
Discipline-based art education 
(DBAE): Watercolor pencils 

Project #3 Choice-based 
art education (CBAE): Stencil 

drawing progression 

Project #3 Choice-based art 
education (CBAE): Stencil and 
spray paint on skateboard deck 

 

 
 

 

Table 3 discusses my experience as a teacher while implementing both DBAE and CBAE 

projects into the curriculum. Figure 6 shows results on engagement between the two art projects. 

Precisely, 79% said they feel engaged by the CBAE project. Reasons expressed were that they 

got to choose something they loved to do as a project. Students felt engaged because they had the 

freedom to be themselves and use their own ideas. 16% of students said that they felt more 

engaged by DBAE, while 5% said both projects were engaging. As a teacher my experience was 

simpler during CBAE because my students were navigating themselves through art projects. 

Figure 7 demonstrates student responses on effort in regards to CBAE and DBAE (See Appendix 

E). The data shows that overall students put effort into both projects. At 96%, the data displays 
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that overall students put more effort in the CBAE project. 6% of students said they sometimes 

put effort into their CBAE project. In regards to DBAE, 58% of students said yes they put effort 

in, 37% said sometimes they did, and 5% said they did not put in any effort.  It is notable that not 

one student said “no” to putting in effort for the CBAE project. While some did say they did not 

put in any effort in the DBAE project. Student Artwork Analysis #2  (see above or Appendix B) 

demonstrates artwork by a student who did not engage in his artwork during Project #1 (DBAE) 

but thrived during project #3 (CBAE). Teaching the student DBAE was difficult because he had 

no interest, he felt insecure about himself as an artist. He expressed that he felt like his drawing 

had to be really good, and he just was not at that level. Therefore he procrastinated a lot. During 

CBAE, he knew exactly what he wanted to do. He was motivated to teach himself and was 

engaged throughout the whole art project. 

Discussion 

A Balanced Art Curriculum 

An art curriculum that includes aspects of both choice-based art education (CBAE) and 

discipline-based art education (DBAE) is the most effective way to engage high school students 

in the art room. The results of this research demonstrated that students liked and disliked 

different aspects of both CBAE and DBAE. In regards to DBAE (see Table 1), students liked 

that they were challenged to try a medium of art that the teacher chose. This way, they could 

learn about new artistic styles and techniques. Students did not like DBAE because materials can 

be challenging to work with and sometimes students simply are not motivated to learn about art 
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they are not interested in. At times, students solely wanted to explore a different type of art and it 

felt restraining to only be allowed to focus on one artistic material and style. Students liked 

CBAE (see Table 2) because they appreciated having the choice to use whatever art material 

they wanted because they could express more creativity. Students choosing their art project 

meant that they could personalize projects more, have the time they needed to truly express their 

creative passion and explore various art materials.  

Essentially, what students enjoyed about the different art approaches is what kept them 

engaged in art class. Figure 1 on student preference demonstrates that the majority of students 

preferred the CBAE project. Though dislikes about CBAE did exist, and many of the dislikes 

and disengagement of the CBAE project could be solutionized by implementing aspects of 

DBAE. For example, often it was difficult for students to know when or where to start on their 

choice-art project, which is why having more direct instruction (an instructional method 

implemented during DBAE) was present. This way students could have more focus and develop 

better decision-making skills during the CBAE project.  

Mixing DBAE and CBAE can be highly engaging for high school students because it 

involves differentiation, creativity and student ownership. According to the literature on student 

engagement in art, creating an environment that promotes student ownership and creativity, 

while including differentiated instruction helps students succeed in the classroom (Fountain, 

2014). In regards to adolescence specifically, a balance between choice and structure can serve 

their needs best in the classroom ( National Academies Press, 2004) .  
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From my personal observations as a teacher implementing a curriculum that involves 

strict structure, and then a curriculum that includes an open-ended choice-based project, I 

observed struggles of both art educational methods. My personal conclusion is that a curriculum 

that included both structure and choice would be ideal for a high school art classroom. While 

talking to students and based on the student survey results, many students agreed to this.  I 

noticed that it was more prevalent in the upper classmen; students in grades 11-12, who thought 

that DBAE was beneficial for the opportunity to learn something new. On the other hand, CBAE 

is beneficial for exploring and expressing one’s own artistic self. An example of a student who 

described experiencing both points of views is the student who completed the artwork in Student 

Art Analysis #3 (see Appendix B).  

As I move forward in my art teaching career, I will continue to implement a mixed 

methods art curriculum, especially if I move on to teach high school art. I recommend to other 

teachers, especially those who teach high school, to consider implementing choice into their 

curriculum in their own unique way. Stakeholders such as parents and administrators could 

benefit from this data by understanding the importance of direct instruction, structure, but also 

allowing student ownership to transpire. This can be applied to many areas of life in regards to 

adolescence, not solely in an art curriculum or in other content area classes.  

I am personally very excited to design a curriculum I can use in the future that reflects 

these findings. Right now I am exploring what a balanced DBAE/CBAE art curriculum looks 

like specifically. Could it be implementing more demonstrations and solidified student guided 

learning through daily technique introductions to new art materials?  Could it be excessively 
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built in strategic pathways to help students guide themselves through learning, such as QR codes 

to link students to technique instruction? I know that many of the CBAE literature sources 

include Teaching for Artistic Behavior (TAB) which discusses these implications as a means of 

the curriculum already. As I continue my career as an art educator, I plan to research particular 

strategies of TAB more deeply and implement it into my art curriculum.  

Freedom of Artistic Choice and Creativity 

When students can choose their own art project, they are likely to feel more creative, 

inspired, passionate and engaged in their art class. Figure 2, 3, and 4 demonstrate that the 

majority of students felt more inspired, creative and preferred that they choose their own art 

project. As a teacher I observed more excitement and artistic “flow” during the CBAE project. 

According to the literature, when CBAE is implemented in the classroom, student ownership, 

confidence and creativity is heightened (Douglas & Jaquith, 2018). Student Analysis #2 and #3 

(See Appendix B) both demonstrate visually how the art students felt more passionate during the 

CBAE project than the DBAE projects. Their CBAE artwork (artwork #3) is very detailed and 

includes a subject matter that pertains to their own personal style and interest. The art created 

during the CBAE project is also a different art material, showing they got to choose what they 

wanted to work with. Essentially, the art pieces exude the essence of these students’ personalities 

through subject matter and artistic style.  

Connecting to students’ personal interest is extremely important to engage students in the 

art classroom. I personally will continue to be an art educator who gets to know my students and 
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allows them to choose an art subject matter based on their own personal interests. These 

approaches create student ownership and independence. High school students feel more 

confident when we trust them with independence and decision-making. I think for all 

stakeholders who work with teenagers, such as other teachers, parents, or administration, can all 

learn from this data that getting to know students and connecting their interests to the content can 

be effective for student engagement.  

I do want to discuss the cruciality of perseverance as an opposing view of students 

getting to choose a project. In life, sometimes we just have to do things that we do not want to 

do. And we as educators need opportunities to teach our students to persevere through the hard 

things and times. I believe a student having to do a DBAE project, where they are introduced to a 

new artistic style can be a positive experience for learning. Whether a student likes the new 

material and thrives in the project, finds it difficult and resists it, or is somewhere in between, 

there is an opportunity for student growth. Essentially, choice is important for student 

engagement, however sometimes students not getting what they want is not always a bad 

situation either. These thoughts reiterate why choice is important for engagement and how a 

balanced curriculum continues to be a strong result in this research. 

Supporting Students’ Artistic Exploration 

Another result of my research is the understanding that when a teacher genuinely 

supports a student’s authentic artistic journey, trust is fostered between the student and teacher. 

When trust exists for a student to create their own artistic path, not only is student ownership 
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created, but a student engages more effectively in their artwork. Figure 5 demonstrates the 

majority of students felt most comfortable during the CBAE project. Students expressed that one 

reason they felt comfortable was because they felt trusted by the teacher that they would make 

the correct artistic decisions for themselves. Other students said it was easier to focus on their 

artwork when the teacher put trust in them. 

 From my personal observations as the teacher implementing the CBAE project, I always 

trusted my students to make the right decision. In my eyes, whatever they were engaging with 

artistically was their own exploration. As long as they were doing art, they were participating in 

the class. When students were not engaged, I helped guide them and instruct them in an artistic 

direction. During DBAE, it was not that I did not trust students so to say, but the curriculum 

included precise steps to the art projects that students had to follow. Between lack of confidence, 

confusion on how to approach the techniques or lack of interest, it was more difficult to keep 

students on track and trust that they would be engaged in the process.  

As the teacher during the CBAE project, I spent a lot of time becoming in tune with my 

students individually. Numerous times I watched a student explore with various materials and 

sooner or later some sort of individualistic art style emerged. I thought about what type of art the 

student’s style resembled in the art world. Then I provided that student with sources to develop 

that innate artistic interest. This inspired students and created trust between the student and 

myself, the teacher. 

 



STUDENT ENGAGEMENT THROUGH DISCIPLINE-BASED ART EDUCATION AND CHOICE-BASED 
ART EDUCATION  

40 

 It is important to be aware as a teacher to help our students nourish, choose and develop 

artistic styles. Student Analysis #3 (Appendix B)  is a great example of this. The student’s DBAE 

projects (#1 and #2) are a completely different style than the CBAE project (#3 and after). This 

student started to develop a style that resembles contour line drawing and Picasso. When I 

noticed this and talked with him about it, he started researching this new style and created many 

art pieces within this style that he resonated with.  

A few times students did not like the art historical aspect that I introduced them to during 

CBAE, which was fine. I allowed my students to take in my artistic influence or not. If they felt 

my suggestions resonated with them, they were welcome to explore them. If not, they were 

welcome to go down a different artistic path.The literature discusses how in a CBAE classroom, 

the control shifts from teacher to student. Student-centered learning is an underlying component 

of CBAE and allows differentiation in the classroom (Hess, 2018). 

For other stakeholders, such as other art educators, teachers, and parents: it is essential to 

understand the importance of the student/teacher relationship. Trust is one of the most important 

key factors to student/teacher relationships as it allows for authenticity and student engagement. 

Being aware of student interests and the way students learn can support their artistic journey. 

Also, know that students can surprise us. I had many students disengage during the DBAE 

project because it was a precise project they all did simultaneously. Though when they had the 

opportunity to blossom with their own interests, they fully engaged artistically.  Understanding a 

student’s personality and interests can help a teacher connect to art historical styles and artists. 
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This can help teachers support students when they need guidance on a project, and it can also be 

applied to any content area(s).  

Peer Comparison and Perfectionism 

Perfectionism was more prevalent during the DBAE project than it was for the CBAE 

project. When students chose their own projects, they compared themselves less to each other 

because they simply were all doing something different.  From my own observations, since 

DBAE required specific artistic skills, I noticed that more students would say things like “but I 

can’t do it” or “I’m not a good artist.” Doing the same art project made it easier for students to 

look at each other and compare themselves. Throughout the project I had to incorporate lessons 

on perfectionism and how it is okay to have a piece of art that does not look like a masterpiece 

when somebody is first trying out drawing.  

An interesting thought about teenagers and perfectionism is the fact that they are 

Generation Z students. This means that they were born after 1997 and they grew up around 

smartphones. In other words, they are digital natives. As digital natives growing up in the world 

of instant communication and gratification, it can be difficult to be introduced to a media that has 

skills that require a lot of patience. This is because in the digital world, things are often presented 

to us as an end product. An example of this could be an art piece posted on Instagram that does 

not display the time and work put into it before the final artwork. With seeing final images such 

as these, it is difficult to understand the reality of the hard work put into artwork, therefore 

having unrealistic expectations for the self. In DBAE, perhaps because of lack of patience and 
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perfectionism issues, it was more difficult to navigate the learning process of particular artistic 

skills for students.  

During the CBAE project, the higher level of student interest made it easier for students 

to naturally learn the skills they needed for whatever they chose. Because of the differentiation 

CBAE cultivated in the classroom, students with diverse needs could find an art medium that fit 

their learning style. The literature talks about diverse learning among adolescents and how it is 

through various learning avenues such as lecture, inquiry, physical movement, set tasks, 2D 

drawing, etc., that teenagers learn things differently (Keiper & Larson, 2013). Many artistic 

projects emerged in the classroom that reflected the students’ learning style which also led to less 

peer comparison. 

For future stakeholders who work with adolescence such as educators, 

administration, parents, etc., it is crucial to understand the teenage brain and psychology of these 

adolescent students. The literature discusses that high school students learn best when the 

curriculum is designed by taking into account adolescent psychology. These psychological 

variables included feeling a sense of belonging, engaging in instruction relevant to their 

experience and culture, and seeing the value in their own education ( National Academies Press, 

2004). From teaching, I observed that teenagers put a lot of importance on their social life and 

that sensitivity about one’s sense of self is strong. That is why I believe that it is easy for students 

to compare their own art to a peer’s artwork. It may require further research on the stakeholder’s 

part to gain a deeper understanding of working with adolescent students, which can be helpful 
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for devising strategies of engagement.  

Conclusion 

 

My research helped me determine what specific aspects of art curricula engages high 

school students in art and why. By implementing both DBAE and CBAE into my own 

curriculum, I was able to use methodology allowing me to obtain direct answers from high 

school students on their thoughts and experiences of each art education method. I observed 

students throughout the whole semester to determine levels of student engagement during the 

DBAE and CBAE art projects. I learned that each art method engaged students in different ways. 

The preference of each art method depended on the individual student, specifically in relation to 

personality type, how they learn and what kind of artistic materials they preferred. These 

individual preferences influenced how students engage in DBAE and CBAE. For example during 

CBAE, those who naturally learn better with hands-on learning and building, had a chance to 

explore 3D art and sculpture. 3D art met their needs more opposed to 2D drawing projects from 

the DBAE projects. During the DBAE projects, some students recognized the value in being 

introduced to a new material and art styles, regardless of if they necessarily wanted to learn 

something new or not. Other students were challenged by engaging in learning new artistic 

techniques, typically because they compared themselves to their peers or me, the art teacher, thus 

causing insecurity and a blockage to learn. Often, those students ended up thriving in a CBAE 

environment. When they chose their project, they did not feel the urge to compare themselves to 
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others, thus creating student ownership, allowing differentiation, and fostering trusting 

relationships in the classroom. 

Based on the results of this research, I plan in the future to incorporate an art curriculum 

in the classroom that includes pieces of both DBAE and CBAE. The curriculum will cater to 

student needs but also introduce them to new forms of art. I envision a CBAE environment with 

elements of DBAE. For example, at the beginning of each class period I can demonstrate a new 

art technique and style and the students could be required to try and explore that art technique. 

After, the students can proceed to their choice-based art project. This way students can learn 

something new but afterwards choose to continue using their newly found skill, or not. This 

mixed approach would meet the needs of students who prefer a step-by-step artistic process and 

want to learn about new artistic styles, while still allowing students who may not be interested to 

work on what they want to. I also plan in the future to add more variety of art to my curriculum. 

Each day, or whenever I implement new demonstrations for students, I want to teach about 

abstract art, splatter art, impressionism, 3D sculpture, modern art, pop art, etc. Essentially I want 

to expand from solely my favorite types of art.  
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By implementing both DBAE and CBAE into the classroom I learned a lot about myself 

as an art educator.  I discovered how to better connect with my students, what strategies can 

boost their confidence in the art room, as well as how to handle high school students overall. 

Through the artistic process, I learned about my students individually as human beings. I 

cultivated new ways to differentiate in the art classroom and how to reach students who say they 

simply are just “not artists.” I learned that some students thrive in a nourishing artistic 

environment containing artistic choices to explore, while others prefer a teaching guide as they 

navigate the art world step by step. I gained understanding about the sensitivity of an adolescent 

student, and the passion and amazing ideas they can have (see Appendix A & B).  

During the DBAE project, I taught what I was most comfortable and interested in: 

colorful, realistic-type drawing and painting. In a sense, my style of art was pushed onto them. I 

realize that realism is somewhat rooted in perfectionism and that type of art sparked a lot of 

perfectionist issues with my students. During my research, I discovered that perfectionism is 

such a barrier for teenagers. This makes me ask the question, should the art that I value be the art 

that I teach? I also want to further research and explore how to handle perfectionism in relation 

to stifling learning and how teachers handle that in not only art, but also other content areas. 

This research also makes me wonder: Is art about technique and skills or is it about 

freedom of expression and exploration? What is really important in teaching and learning art? 

The purpose of my research was to determine what engages students in art, which essentially 

translates to what are students passionate about in the art world. Luckily, the art world is big, and 

I believe there is something in it for every student.  
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Appendix A  - Student Artwork 

 

 Watercolor Pencils: Discipline-Based Art 
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Pastels: Discipline-Based Art 
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Choice-Based Art  
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Acrylic pour on canvas India ink & acrylic paint on canvas 

 

Acrylic silhouette & splatter paint on 
canvas 

 

Watercolor pencil on paper 
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Geometric acrylic painting on 
skateboard deck 

Collage on a skateboard deck 
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Graffiti style using spray paint & paint 
pens on canvas 

Picasso style acrylic paint on canvas 

 
 

Finger painting & nature art Screen printing and stencil making 

  

Watercolor paint on paper Paint smear exploration 
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String art on wood base Color theory landscape using acrylic 
paint 

 

 

Teenage angst expression through 
collage 

Sharpie & pen on paper 
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Graphite pencil on paper Mural painting in the Registrar’s 
office 
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Feminist power through collage Watercolor paint and pen on paper 

 

Appendix B - Student Artwork Analytic Memos 

Student Artwork Analysis #1 

Project #1 
Discipline-based art education 
(DBAE): Watercolor pencils 

 

The Rock 

Project #2 
Discipline-based art 

education (DBAE): Pastels 

 

Devil Dog  

Project #3 Choice-based art 
education (CBAE): Mixed Media 

on Canvas 

  

              Mask 
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Reflection: This student had a different reaction to every project and noticeably procrastinated at 
various levels with each one. He appeared fond of watercolor pencil, he hated pastels and he engaged most 
in the choice-based art project. He expressed he liked the cbae project best because he had freedom to create 
and explore what he wanted to. As for the dbae projects, he met the requirements of using different 
techniques in The Rock and Devil Dog.  Devil Dog  was a result of his hatred of pastels. The assignment asked 
to use various techniques in pastel and to create a realistic drawing. Originally he was drawing a realistic 
image of his dog, but throughout the project he resisted to draw much - adding barely any marks to his 
drawing. He often expressed that he did not like using pastels. He expressed that he could not use pastel and 
that it was too difficult to make anything look realistic with it. Therefore, he was not trying. We discussed 
trying it out and the limitations of perfectionism. Often, my students think they can not make their art 
beautifully and perfectly realistic, so they procrastinate working on their art. I have many talks with my 
students about how they are practicing a skill, and of course, like any other skill, they will not be perfect at 
first. I tell my students it is okay to have funny-looking art. It is okay if proportions are not perfect. In fact, 
perfectionism seemed to be such a huge barrier to some students that I often spent the beginning of class 
periods creating awareness around perfectionism and the harm it can cause to creating art. When this student 
was procrastinating on his dog pastel drawing, I decided to give him leeway to steer away from realism. I 
just wanted him to try out the pastel material and to engage in class more. That is when he started to draw, 
but I noticed he was not drawing for realism and technique. This student drew straight from what he was 
feeling. He scribbled with pastel,  he worked the whole class period and he was the most I had seen him 
engaged in art class. He was smiling about his drawing at the end of class. Despite the drawing not reflecting 
what I wanted this student to create for this assignment, I was intrigued with his journey of his drawing and 
where his inspiration came from. The drawing reflected a sense of passion which was inspired by his anger 
of pastels. Together the student and I reflected about his journey, thoughts and feelings on this art. 
Essentially, the drawing turned into the devil, because pastels are the devil.  
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Student Artwork Analysis #2 

Project #1 
Discipline-based art education 
(DBAE): Watercolor pencils 

Project #3 Choice-based 
art education (CBAE): Stencil 

drawing progression 

Project #3 Choice-based art 
education (CBAE): Stencil and 
spray paint on skateboard deck 

 

 

 

Reflection: This student is a good example of what I described above in relation to procrastination 
due to perfectionism. It felt like pulling teeth to get this student to draw anything with watercolor pencils or 
pastels. It made me wonder, how much control do I have to get students to do art if they are resistant towards 
it? How much nagging do I need to do to get a student to do artwork? I often felt frustrated with this student 
because he was simply just not engaged. All he wanted to do was go outside and skateboard. We often 
chatted about what was blocking him and he expressed not feeling good enough at art and not understanding 
the material. I wondered if I needed to explore ways of direct instruction for watercolor pencils or pastels for 
students to understand better and feel more confident. When we started the cbae project, this students’ energy 
completely changed. He was engaged every day in art class. He got to choose to incorporate his interest in 
skateboarding into his art. I provided him an old skate deck as his surface for a stencil spray paint piece of art. 
This was all his idea. I provided him with the materials but he navigated himself through creating a stencil out 
of his drawing.  
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Student artwork Analysis #3 

Project #1 
Discipline-based art education 
(DBAE): Watercolor pencils 

Project #2 Discipline-based art 
education (DBAE): Pastels 

Project #3 
Choice-based art education 

(CBAE): Layering & 
continuous line drawing 

 

 

 

 

 

 

 

 

 

Project #3 Choice-based 
art education (CBAE): india 

ink and acrylic paint 

Project #3 Choice-based art 
education (CBAE): india ink and 

acrlyic paint - continuous line painting 

Project #3 
Choice-based art education 

(g 
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Reflection: This student said that this was his first art class he has taken. He embraced both the 
DBAE and CBAE assignments and appeared engaged throughout each project. What strikes me is how 
different each art style is that he created during DBAE and CBAE. The DBAE projects incorporated 
techniques to promote realism and color theory which he said he learned a lot about. During the CBAE 
project, he started to doodle a lot and explore with materials. I noticed that his art was starting to look like 
abstract expressionism and so I introduced him to artists that created art resembling what he was doing in 
class. For example, he researched picasso and explored techniques such as continuous line drawings and 
layering. After the semester was over I interviewed this student asking him about what he liked best about the 
DBAE and CBAE projects. He said he liked CBAE because he had the freedom to do an art piece and to 
explore different art forms. As for DBAE, he said that watercolor pencils were frustrating at first, but he 
appreciated learning techniques from the watercolor pencils and pastel projects. He expressed he liked the 
choice-based most but he sees the need for learning new techniques through DBAE. 
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Student artwork Analysis #4 

Project #2 Discipline-based art education 
(DBAE): Pastels 

Project #3: Choice-based art education 
(CBAE): Pastels 

  

 

Reflection: If a student was invested in their DBAE project, I allowed them the option to continue 
working on it during the CBAE project. The art displayed above represents what this student did through out 
her DBAE pastel project and during her CBAE project. She continued to work on her DBAE project because 
she needed more time to finish it. Unlike many students, this student truly embraced the details and textures 
that pastel could create. She spent her class time wisely, focusing on her art to delicately finish her piece. The 
amount of effort and precision she put into her art is visible in the final product. I was fascinated by her 
dedication to pastel and her one piece of art. Art takes a lot of time and patience and it is difficult for students 
to stay focused at times.  
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Appendix C - Student Survey on Discipline-Based Art Education (DBAE) 
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Appendix D - Student Survey on CBAE 
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Appendix E - Student Survey on DBAE/CBAE Comparison 
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